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ABSTRACT 

This paper explores the potentialities for 
collaboration between educational researchers and school personnel. A 
set of principles is offered as a guide for attempts to reduce the 
research- to- practice gap. The implementation of these principles is 
discussed within the context of a Teacher Feedback workshop which was 
conducted as a developsient activity of an ongoing research project. 
Pinelly# a proposal for the structure and process of a collaboration 
effort is outlined. A 23-item bibliography and appendixes concerning 
the Teacher Feedback Workshop are included. (Author) 
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taucational ryswrchcia u'c ii;icou;iterln,^ tcicL.r luJ .i«\taij- 
trator tka^ticii}:! tj^/.::!.; vro;oijeil rojaarch vi:h Incrc^.^ln: f i-;:quency. 
ThoKC critics clAim tiat prof5»ciDorc of ocljcation are tco far reiioveJ 
fro:a tnc roaIltlo3 of the clasaroon to offer any helpful suc^.ostxono 
tc practitioners. In addition, 1: is said that reocarch tends to 
stitc uliat everyone already knoi/s in a lan^ua^.c that no one undcr- 
fljiaJs: iUsearcliers counter by deplorlnj teachers' lack of an 
i-nc.lytic approach to their work and by poirtJna >ut th'^ir .l^fenalve- 
ncaa re^ardlAS their toachlng effectiveness 

Fortunately, tno research-to-practice jap is not as v;iJe as I 
h/iva portrayed it. \?ithin the collective barcainlnp, proceso. 
toachers are becianinc to demand not only increased salaries, but 
also a sreater voice In chenQoa in educational pro:; aaifl (ilapp» 
ciweon. and Enalsn. 1571). Teachers are sxpressin?', the idea that 
taey posseee au expertise vmich is valuable In the plannins of 
rcforu. Tliey also arjue that they are responsible for providins 
leamlns experiencee for stuasnte and hencoi expec: to be inwlvod 
ir the process of llnklnQ instructional aims to proposed changes. 

Educational researchers are also coins throush a period of 
reorientatioo. Follo'.#ia3 •» era of heavy federal funding for 
rejional laboratories end reeearcb and developaent centers, sane 
res^oarcherd are faciaj the fact that their endeevora Iiave had 
little impact on the work of teachera in claesrooos. The pvobleo 
la not the: the centers and laboratoriee failed to do aisnificaat 
research, but that the trickle-down' theory of educational refoxt; 
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(lialUy.. 1971) hau floppeJ, 

/kn altanutivc rcAMtch laethoo.olojy v;hich talceo acrloualy tlieac 
pa.it and cmri^inz experiences can be formulated. The bade premise 
of t.ii3 methoUolosy i» tiiat aducacional ra«earcu ahculd be conducted 
iolatly by researchers and practitioners to produce f indinr.s that are 
both theoretically and practically relevant. 

This paper explores the potentialities for collaboration between 
educational researchers and school personnel. A set of principles is 
offered as a guide for atteupts to reduce the research- to-pract ice 
^ap. The InpleQentation of these principles is discussed vithin the 
context of a Teacher Feedback '/orkshop vhich was conducted aa a 
davelop'jieat activity of an on-going research project. Finally > a 
proposal for the structure and process of a collaboration effort 
13 outlined. 

Tl iXEE FRIJCIPLES FOR REDUCIHC TliE RESEARCU-TO-PaACTICE GAP 

The following principles are offered as a prelimlnar/ attenpt 

wO specify conditions for reducing the reoearch-to-practice gap. 
Principle I: Coanunlcatlon of reeearch results to teachers i.o 
a couplex process which int^arally involves the Individ lal 's 
feelings of cotnpstence . 

Researchers have not dealt seriously with the complex problcxas 
of coanunlcatlon of research results to teachers who are partici- 
pating In rMsarch «>rojects. Findings of educational resaarch - 
sspccially those ^^hich relate to teaching - have iMpllcatlons for 
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t*ie individual's self -(^atc .u -wd behavior chani:2. .i:nce, lu 
nci raercly a disseiaiAutxor p.oblr.:., 

Sieuer's (1972) discu::£lcn of the taa-e of the educational 
practitlon^^r as the rational nian is SGi>ecially relevant ;;o 
Princi|)la I, r.'.e practitioner is conceived ata a person who bases 
cecioicns for chansa oa the bast inforsiacion available concerning 
alttsmative courses of action. The focus of chanse is certain 
intellective processes. The only obstacle to change is ijjnorance. 
Thus, Siebsr describes the aer.ional Ilsn. lie needs only to be 
foraed about the best uethou for teaching reading to second c.tcidexB, 
the best textbooks on American History, the b*2st techniques for 
iuprovins ciiildren's laental health, or the most up-to-date pro- 
packaged course on matheiaatics, chemistry, or biolo|>y. If sc 
informed, he will change his uind about his current practices, 
he will experience an intellectual a\^kenin3 (p. 36A). 

Tae typical channel of Influence is one-way coomunication 
thrcu3h the printed vord, lectures, and filns. There are f^ro 
liiaitatloQa to this approach. First, teachers typically do not 
r^cd tae resecrch literature. Lasarsfela and Sleber (1J54) 
lomd in a national survey of elca:^»ntary school teachers thct 
only one ?ei cent read the Journ^al of Sdacatlonal Psycholo<>y . che 
Revi ew of rducatiooal Aesearch . or the JEA-Rogearch Dvlletin . 
lloae of the publications trhich th^ teachers read reculariy were 
listed In America's Educational Press as Infomation sources about 



ERIC 



research. Jecc^. i, t^Mz^iexs uo uoc have thQ tine to 3iit t'.iruanh 
tae journals, nor have Cney been trained with sufficient technical 
competence to evaluate findings and their potential practical ap- 
plications. 

.^any findings of research may be pacl;a^ed> field tested, and 
dlseaulnateu vritu acconpanylng explanatory literature, liowevar, 
linuLt^a which affect Individuals' beliefs , estcen, and attachmenf 
to practical skills can be difficult to accept. Thus, there is a 
special need for persons who have the sensitivity and creativity 
'TO coioxunicate * iarch findings in ways which produce posi- 

tive consequences for teachers and their students. This need has 
been recocnized by the U.S. Office of JIducation, whlc.i has pre- 
viously relied on print and electronic diss cxiinat ion channels as a 
means of educational change. U.S.O.E. is now planalns teans of 
educational extension agents who will provide linkages betv;een 
researcliers and practitioners. 

Principle II. Jlrect teacher participation is essential for 
planning and carryln;': out changes In their own teachln ft* 
Theory and research froia group dynaciics provide a rich base 
for developing strategies for tha involveuent of teachers in 
planning their own changes in teaching, research on participation 
in aeclslon oaklng indicates that persons are more coiraltted to 
'^nd more likely to carry out decisions in which they have >een 
Involved (Cartwil^jht, 1963, Lewln, 1947). 



The rationale for ;)articii;atlon in t\ e research enacavor r is 
been afe;3cribed by Ilanu anU Likert (li52). Tiie/ sugsest that per- 
sonal iiivolveiaent decreases the barriers to the utilization of the 
data, vhile increaalnr; the probability tliac the results uill be 
unUerstooJ and emotionally accepted. Involvement also yields 
Qotivation to appl/ the results to the individual's situation. 

There is some evidence that teachers tend to accept and to 
regard as val^ ^ble those in-service pro^^rams which arc planned 
with their involvement (Childress, 19G'>). Outton aud llaumond 
(1966) compared two uethods of in-service training for matheuaticr. 
teachers. Tiie first method (ill) used a collese professor of 
mathematics to give weekly lectures on selected concepts for 
el^ht veelcs. Teachers vere expected to do readings and complete 
a^signuents. In an equivalent group of teacaers (-111)^ district 
3Caff members, along with teachers, assessed individual vreaknesses 
and designed individualized programs to help each teacher with liis 
specific probleias* At the end of eight v . . , teachers in ^^ethod 
II achieved greater gains in teacher attitude toward and knowledge 
of mathematical concepts than those lu llethod I. Although there 
are some minor methodological probleois in this study^ the findings 
Indicate that in**service training which involves teachers in the 
assessment of their own needs, and plans for individualized train- 
ing can nave positive consequences for their teacliing* 

This principle operates most clearly in the concept of the 
British teacher center (Uailey, 1971)* These centers are based 



on the tenet that fundamental educational refona vlll cone only 
through those who have the basic educational responsibility - 
the tcacl ers. Furthermore, teachers will take reforu seriously 
only t/hen they have been responsible for defining their ovm 
^uucational probleos and receiving help on tnelr own tents, 
la Enjlanu and l^leSj th^re are approximately 500 centers, over 
half of which are staffed with full'<tlme leaders. 

Principle III: Attention to individual differences in 
research on teaching increases the j>_rob£bllity r.I;at 
r esults u lll have practical value . 

Practitioners have repeatedly pointed to tiieir personal 
styles of teaching or bas of tricks'* as an e::planatlon for 
successful classvooD teachJjig (IlcCauley, 1272 :larram; 1971). 
Researchers in the organisation of teaching have outlined reasonr 
for the great variability ainong teachers in Instructional 
activities (Bldwell;, 1965; Lortie, 1969). Tnere is no standard 
body of knoi^7ledge and sldlls which is transmitted in teacher 
training programs. Once teadiers enter tlie classroooij there are 
llaits on colleglal interaction. Except for possibly the open* 
plan school or ceaialng, teachers rarely observe their peers at 
v7ork (Heyer» Cohen, at,^ al.. > 1972). 

Ho^rever^ researchers on teach ins have tended to ignore 
individual variations in teacher behavior. In his levie^ of 
teacher variability v/lthln and between special curriculum pro- 
3raxas rvosenshine (1970) notes that there are few existing studies 



dealins wltli this probleu. Furthermore, the seneralizobllity of 
the reaults ia lljalted by the small niub r of ;eacher8 Involved 
in the stuJiea and the disparity of the obaervatlonal systems used. 

The line of aualysis of individual differences which is 
suggestec: by Sidman (1960) has pronise for linking research and 
practical applications. Sidman (1960) postulates that subject 
variability is derived from differences In the functional relations 
between a behavior and Its controlling conditions for each person. 
Thus, the shap^ of a curve based on group data iaa> Irdicate that a 
specific behavior increases as some independent variable increases. 
Uowever> examination of the IndiviJual dnta Indicates that each 
subject reacts maximally at different values of the independent 
variable. In cases like this, application of 3roup results to 
liicllvidual persons may be erroneous. Furthermore, when we are 
sucsestlns chanj^es In individual behavior, group results can be 
simply misleading. 

In conmunicatlng with teachers about their own behavior and 
its effect on studeata, the Individual data analysis suggested by 
Sidman (IJ60) has potentially useful consequences. Teachers can 
use their results aa a basis for confronting what they are doing, 
and how they might plan for changes in their bAavlor. They can 
make these decisions on relationships found for their own behavior, 
not on generalized relationships which may not apply to tha&. 

In suanary, three general principles need to be considered 
in reducing the reaearch-'to-pracclce gap. (1) coonunlcatlon of 



research results tc teachers Is a ccaplex procc3S vhlch Integrally 
Involves the Individual's feellnss of conpetence. (2) Direct 
teacher Involveoent Is essential for plannins and carrying out 
chaasei} in ttiaiv own teaching ^ (3) Attention to Individual dif- 
ferences In research on teaching Increases the probability that 
results will have practical value. 

An attempt was siade to luplenent these principles at a work- 
shop for teachers participating In a research project of the 
Stanford Center for Research and Developuent In Teaching (SCIQT). 
Several proJect3 in the Teaching in Lov^ \ncoae Areas Progrcm of 
the Stanford Center have begun to develop procedures for coanunl- 
catln<> researdi results to school personnel. The procedures which 
are described In tills paper pertain to Project 3C 3tudent Engagenent: 
Classroom Settings. ^ (See list of footnctes on pagi lU of this paper.) 

AH AITa.gT TO agPUCS TJE AESEAaCa-TO-PRACTICE GAP 
Background 

The project originated in the concr::!! for student engageoant 
In learalng in locr-* income area schools.^ Prom the practical ap* 
plication perspective student engagement is one of the crucial 
problems facing teachers. Without students' Interest and involve- 
ment, learning cannot occur. ^ py^m the perspective cf research on 
teaching* teacher motivational techniques have not been the focus 
of much research attention (Ilaehr and SJogen, 1971* Rosenshine and 
Purst, 1971). 



We besan by exaalnlus teacher stratesies which are related 
to high levels of student attention, involveiuent, or enfjaseaent 
la claaaroon learning* Twenty- four teachers froa nine schools in 
the llid- Peninsula and San Jose, California area volunteered to 
participate in the research durlns the school year 19/1-1972. 
The teachers and students were observed at five different tloes 
during the sdiool year - Septcaber^ October, November , February, 
and April-;Jay. When the teachers were recruited for the study » 
ve contracted T-rith theci to provide a wcrl^hop at the end of the 
observations which would report findln^c up to that point. 

The Teacher Feedback ^Jorkahop 

On llqf 6, 1972, the Teacher Feedback Workshop was condu ted 
at Stanford University. Tt/enty-one out of the twenty-four sample 
teachers participated in the day-long vcvkshop. The aomins session 
covered the alas and procedures of the project. Detailed des- 
criptions of the observation Instrunants were also presented. A 
report of findings bassd on analysis of s^oup data was presented 
to provide a context for uciiers tending *:'ie individual dat^ analysis 
which was givo to teachers in ths afternoon sessions. The doming 
discussions centered around issues tfhlch would be relevant to 
teachers regarding their own behavior; 

1« Uov fikuch of the tine during clasaroom obaervationa are 
atudents engaged? 

How auch of the tlua during classroon observations are 
students dlsengageU? 

Ilote: In the individual feedback ssssions, these questions 



becone translated : How much of the time during class- 
roon observations are students engased? Ucm much of 
the time are they disengaged in classroom? 

2. ^fliat strategies do teachers use? 

3. ^Hilch strategies are most frequently used? 
Ifhlch strategies do teachers use least? 

4. How can student engagraent and disengagement be related to 
specific teacher strategies? 

5. 'niat is the Engagement Lapact Score (EIS)? 

6. Which specific teacher strategies appear to have the most 
Impact on student engagement? 

7. !;hlch specific teacher strategies appear to have the lease 
impact on student engagement? 

3. aov Important are these group findings for your own teaching 
behavior? 

Results were presented in non* technical language with a heavy 
reliance on graphics to illustrate specific points. The purpose 
of this mode of presentation was to facilitate teacher Involvement 
with the infomation by making them realise that the data dealt 
uith their own teaching situation. 

As a result of the morning sessions, all of the teachers 
reported that they had received an adequate picture of the project 
and its goals. ^ Some teachers stated that the presentation of 
group data had provided them with the concepts and inf oimation 
with which to approach feedback about their own behavior. 
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!• «M AftMMM SMUM. All tMChW r«C«l««: UdlviJM- 

MTltor la tki» papw. mn appUai t» plMlai Mi 
l«pl«MUtl«B af tiM imHwUuUB^ fiiftiik mmImm. 

rint, 11— i m i M af wimwIi fmlca ta Hitflviiaal 
caaalMva teaalvaa (ha paiaaa'a faallaga at 
iaflftaaaaaa tar tiliaaNt ahi^. iaaaa. all U 
iaallat vUb a pataa rt ally aga lUPMfifc^ alMaKftm. 

vara «aa« ta aiaat Mm ( la^ia r tm laak af kar/Ua MMrftar. 
.« tta f Int wUm^t aaiMt «m aaai far aaaMUa affaat ' 
te tfM taaahaa atavai iMv/hAa tii^iM «ti 



. U 

Um md NaaMrH^. mi 

UiN a af aim aaa calai as la tfM a 
«• avaaaa a aivpattlaa allMa 
a* i af iat iaal fcii^atag aaiU4 ka «laa 



fate af liiivlteai 



f pn «M f 

faMai aa aMUIaaal kaato fat laiivMaallaatUa af «m 
faa*aak. taaap aaalrala aaa aaaUakla far paaaaaai af 
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If ttm t«MMc dMlr«i; U m w t, ch« ttm of In 

tcMhar. QMatitM ce««i«d for ;r««p aii^ ^«gM 
f-10 9t tM» «rar« at^ilai to ladivlJMl 4oc« o.g. . «Imc 

•tmttiio 4o y«i MO aoM ofMit WMt otnutiM 4o yoo ooo 
looott Ukioli ■pMifte ittrntlM ipTMr *• Imwo tiM aoot im^t 
m Btwimt wtifr m •tmimu la xaK «l«Mf Uklik opooif ic 

«M oopog lolly voUonc te tfiio 
rMliaiMty oMBlMtlMi o€ latfiTMMl vomoi sfo«p 
pattWM laiiootoi o irUo Mat* •< vMrlAUicy ta Mm larMt of 

(• faoAaok taoolMaf >ooii oa gnoa faoalco. 



of ktiiwUml UU oaolyoU 
t kar MmvIov 



IC ot anul M iatf aaio «Mi» af foo« m cIm 

t. 

l^ioMMii^^ ImAoA ^mbA^m ate ffi 

twm aok^ pmootIhIm rigoNliN 
ftMt • paaialaMy 4Ma aaalfala otata la 
i tloao to t mmt n woali Imw to pvoMtooo. Moto laportoat. 
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thm 2Ml CO cCArc tMchtrt pUaoiat ch«i3«« in their am 
b«Mvlor, hamd am a laMwl«4t« bM« 4Mriv^ fcoa obMr^tior 
10 clMlr eUMreow. TIm«, dM rMfOMlkUUy for Aocorsi J13 
tte 4iroccl«i of elMag* mm pUeod 4Mialv«ly «^ thm to* tor. 
Tho objoctivo laportUllty oC tte foo*ockor OMd of tho doio 
KMiucio* kol»W COMhora to ■pfrooili dM f trilat* • co»< 
oCff«cci¥o MMOT. TotodMV witti tkm fooAockoK, dM toochor 
oi^lorotf 4if forwc totogrto t o t io— of dM 4oco mi piocod to- 
8«dMr a poccon oociofMCofy to hm. 

fkmn la aaaa oviiaMO fraa toaalMra' loapoaaoa to a fooation- 
Miro dMt tlM f p r aaaacoi at dM worlidiap will Imvo 

poaUivo o a aaa t aaa a aa far thalv taaalilaf MMvlor. tistaaa o«t of 

I 1*0 aaawa t ai dM faaatlaMMlta vaportod tboy 
ilai mm Stmtt thair taaeklas. *Ml«a af tka 
taaalMta tiiaai^t tlMt dMp akaaU dMUfa ona af tM my thtf taaeh, 

ma4 olscaaa a«U Na«lta m4 it tma m dM oartaliap aa«li raally 

iMlp t at di m H mtt tboir raaalilt MMottv tUtaaa of t«M 

It tiM CMoita irUi >■ —atfal ca claaai 
ral. mi all vaplftaA dMt dMp ballovad 



^ tiM Ttidii r f ^^ia k Ti oda i Mp woa afffoaUvo la 
MMlHt^-pffMtlaa availkttitf tip. IMa ovi4aM4 
fivw Mm prteaiplaa ptaoaototf la dOa papor aaM voLUlty. to- 



la dMir dMBli-paa latcata to dM acaff , tairtiita polacad 
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tiMlty to rM«iva U u ik t e k «■ '*« mluAbl* Mp'>-r of Ch« •Cudy", 
to cli« face that >oii 4i*i'c toll m what ' e avaryoM 

aMM to), but t«va ya aaao baala fot ...i our otm daelalona. 
PlMlly, OM CMdiar vroCa, *X kMV jmu pcojaet la daal»M4 Co 
la^vava t aa r li ia g, mc Jwc ac««f it. aa aav X aa wafkli« to apply 
«ikac X U » n m4 tatMday. X ckaak ya«, m4 agr pupUa chaak yo«!' 

Tkm TaadMV PaaAaak WarfcaiMp wm» a ^ftliiliK acCMpt by oaa 
projaac at cIm SCUV to vadaca clia taaaarch-co-pfacclea eradlkilicy 
lap* Maah af wImc wa hava •ce««Mpllaliai wlU ba aC pocaacial aaa- 
falaaaa la davalapMac af faaAack paantorw far atlMr raaaareh 
pvajaata. 9mm tuarlaai far lapawtef ma caUclMUpa with 
aakaol wtmmm^ mmtf ttm mm ifiawt aaCivitiaa. ff>«aa will 
IM a i iiaiiat Si «M t aaaia d iac aaatte cf diia papar. 
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MUUCUC R£SEA a CfrTO-WACTICE CAF U EDUCAIKklAL 

tStc propoMl «MrgM fm- v eurraot IbvoIvmmdc with 
■valAfMBC wot luk. <flcp«ri«ncM • n- 

M wortod with achoel p«rM«i«l to laprovo ch« quality 
I iMCMias* ni« profOMla an taaad oa cho fin cob- 
H> Cho ■«al|tT Tf lliri^jg* »reh lad tho oylitir 

rTcnow aad pwetltioooga. School frnxml no 
p«Mliw siAJmm of rooooreh, bat coo bo octivo partl- 
vtmtmatmt hapofvllx ciMastei tiM oondltloM under 
and loHHilat ygo * <«tly occur. 

»«K«ik««tniioooAoMl ro^NMBCOi (I) Tho nood to 
M tiM fnMM t ^ aoMiro oontlaultjr oad rnwnl . (2) 
to oMtlHBMy ot .ciw« of ookool oopnniaoclona or 
to Mod ior oiNBiiiioHiw oomUm* «ad fartici- 




■orloMl oopc o c of tiM ooIUboniAvo pwcoo» io 
I Utm m U mtim oC rolotlnlitpo bmmn roioorahors 
«Mol. Iko ooXlAoracivo fMoao olwiiid bo ortottiood 
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declAloD-Mklns procMSes are likely to strenschen coaaltnent to the 
reaMrcb effort* and to future utlllxetloa of die findings. 

FliMlly, ont«8«ent in the colleborative process signifies 
e long-tera cooaitMnt on the part of .'esoarchers to deal with the 
realities and probleas of school systsM. In the process, the 
researcher places hlaself in a position of mlnerdiUity (Gcul^t, 
1971) with the school personnel. In the process of exchange with 
scaool personnel, the researcher opens hlMSlf up to the questioning 
of his theories and asvtatptions, aethodology, and Interpretation 
of problens. This vu?jMrability is essential for tiis developaent of 
collaboration between educational researchers and sdiool personnel. 

These suggestions are offered as general and praliainary state 
Mats, for if we take this diseuesion seriously, patterns of col- 
laboration will aaarse once ve« as researchers, start to bridge the 
research- to-praetice gap. There is no aore specific proposal then 
Let us b««ia." 
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LIST OF POOTHOTES 

^Project 3C was under the direction of Robert D. Hess and 
Ruby Takenlahl-lCnowlee with the eoUaboratloo of research assis- 
tants Ann iottle, Kalel Inn . Anne Ilorton, ^ Terry Tay&or. 
Technical support staff Inclvtei JaMt Weetoo, 
Axaistant, S«cret«rlM Joan Jrntt mmd Jeaa ZAebron. 
ami Data Froceealas Imm - IlazBha 4fli^r, l^cy Dli 
Aouson, mi Lucy VUllaas. Susan 
•Misted ifmiat SwS^, 1972. 

The Pr»|«et could not haw* b«M canted out utMout the 
ouUabosaciM of aU th«e puaple, and oHmm not vatlmied here. 

^A daaerlptloa of tkm ftast ymm of 
pi*ll«lMd by the Staaf a«l Caat« f oaHtes 
T — Mm - Robert 0. 





Staafotd, Calif oraia: laaaarek 
(U press). 




^AMagrat HamliiiU gar Md r radar 1^ ibea eoaduoaii an 



•raluatten of tba Taachar Paadback "-ruliM Owir e 



report is Included in Appendix I. 

^Tt/o teoke, which diecuee action research aethcdology with 
teadiers, pasvide caM atndies of tte collaborati^ process. 

(Corey, 1953; ScoMky, 1953). 
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I. THE TASK OF THIS REPORT 



Mien tbm research staff of 3C first contacted the teachers In order to 
Invite them to participate In Che Ject» they emphasized their plan to give 
'^feedback' to the teachers^ that lb uo report the findings to the teachers. 

The workshop on May 6» 1972 was set up to report preliminary findings 
to the teachers vho participated in the project. But its function was net 
only one of dissemination: the staff of 3C was also interested in getting 
cosnents on their work which would improve future research. 

The authors of this report » who ifere not directly Involved in the 3C 
Project* were asked to evaluate the workshop. We would like to point out 
that this report is not an evaluation of the project or the planning of the 
workshop » but only of the workshop itself and the teacher's participation In 
the project. 

We assume that the reader of this report is familiar with the 3C Pro- 
ject. We, therefore, give no project description « 

II. THE RATIOHALE FOR THE EVALUATION 

One major goal of the 3C Project is to make research relevant to the 
teacher's dally work. As one conaequence, the etaff expended much effort at 
dissemination of Information about the project and its results. 

The evaluation ie mainly concerned with the following questions: 

1. Were the preliminary findings presented in a way that was under- 
standable to teachers? 

2. Could the findings have consequences in the dally work of the 
individual teacher? 

3. Are the teachers* commsnts likely to Improve future research of 
the kind presented? 

4. Was the working relationship between the staff and the teachers 
supportive of future field research? 

We prepared a questionnaire for the teachers which helped us in 
answering these questions. Beeldee thle, we talked with many teachers dur- 
ing the workshop and attended all large group meetings. The questionnaire 
was given to the teachers at the end of the "Feedback** seeelons. All 
teachers still preeent at thla time (17) answered the questionnaire. 

III. ATTENDANCE 

The workshop was attended by 21 out of a total of 24 teachers who par- 
ticipated in the project. These teachers were located at nine different 
echools. TVo out of the nine princlpale attended the momli« sessions. 
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IV. OMANIZATtON OF THE VMRKSHOP 

As CM b« sam fro« tU« tchcdulk (■•• Appendix A), in ch« oMrnlng iop- 
• lons ch« project, lt« InstruMnts, and Its prallalnary group findings w«r« 
rrooontod whllo In th« •ftoneon oosslots Individual flndlnt* «««r« prsaantad 
Indudlnt an analysis of vidootapod r.laasrooa obaorvatlon. Group dlacusslons 
w«ro hold in idilch toaehora eoMtntod on tho prejoct and tholr Individual 
taachlng axporloneoo. 

Ono obaorvatioo woo that tho iwrkahop «aa vorjr «m11 organlaod. TIim 
ond rooa plaanlat «oro OMoilont. Thio hoa to bo aontiotiod boeauaa individual 
aftomooa oooaleno vhieh noodod Moy rooM a»d chantoa of location raally ra- 
qulrod thorough ploMking and a fooling of roapoMihility froa all ataff Mobtrs. 



V. PRUBfrATIOM or PXMDXIOl 

DurlD* eha •omlog ooaoiooo of tho werfcohop tho projoet , ita inatruMnrs . 
ond Ita proliaiaary findioga «Mro proaontod by aoabora of tho ataff. Ipoelal 
attaotioo woo glvoa by tho oUff to tho dioooidnotioo funetioo of thooo ooaalcna. 

In our opioioo, tho proaoMOtioM uoro givoo ia a eloar ooMoehaleal 
languago. Tho awdiOMO undorotood tho aain points and nota thuo ablo to eoswat 
on tho projoet aad ita fiadiafa ia aa offoetlvo way. tovaral quaatioaa ralaod 
and rnaaiato givaa aooMd to ho ralovaat for coaaldaratioa ia futuro roooarch of 
thia kiad. A littla eaafuaioa uoo cauood by tha porcaat^ dof laitioa of otrat- 
ogloo uaad uhich tha taachora had to oatiMta d«rii« oaa aoooioa. Abooluto 
nta&bora iaotoad of parooata«aa sight hava baon aaaiar to aatiMto. Tho toaehora 
obvlouoly oajoyod thoir partieipatloa in tha ooaaloaa. Tho coMonto wo got 
of tor tho aoaaioM ahowad thair gnat iataraot aad uadoncaadii«. 

lovoa of tha 17 taaeharo «dio aaauatad tha ^atlnaaalra'^ poiatad out (X.s; 
that thay aaw aadaratood tha goala of tha projact diffocaatiy thaa at tha t 1m 
thoy daeidad to participat*. at h oa g h thia would aat hava chai«ad thoir doelolor. 
Ihroa taachara waald hawa likad mow datailad iafacMCioa bafora thay dacldod 
to participata. Haat af tha taaahata (11) gat aU iafataatioa aaadad to agroo 
to participata. Itowavar, aaat af tha taachara wara aoc la favor of a worhahon 
prior to tha ohaarvatiaaa (X.ft). 

Thaaa i*a waald haua likad a waifcahap palatad aac that thay would hava 
llkod to kaow aata dbaat tha apacif U gaala af tha ohaarvatiaaa ia ardor to plan 
eboir taaahiag acawad thaa and U aidar ta faal aaia faailUr with tha whola 
oicuatiaa, aapa ci ally ia tha firat ahaarvatioa pariad (XX. 2). 

Tha aaad far «ai« iaCacaatiaa ia alao iimaai U the taachar'a prefar- 
OMO far a iw ih ahap afftar tha firat ehaa r va ti aa pariad. AbaM half af tha 
taaeharo felt a aaad ca diaeaaa chair ai^neaeaa with achar parcicipatii« 



raaalta of tho ^aaatiaaaaira are givaa ia >» n adi» 1. 
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UAChars. Many Uachar* tol<^ ua during thm workshop that thay would have 
pmforrad a **faadback** aaaalon aarllar. 

All taachara who aMwarad tha quaatlonnalra aaid that thay got a rounded 
plctura of tha profraa and Ita apadflc |oala (IIX.l). Hoat of thm fait that 
thla InfonMtlon would ba of Intaraat to othar taachara who hava not partlcl*" 
patad in tha projact (XXX. 2) » although thair aatlMtaa of othar taachara* 
attandaaca in tha Mralng aaaalona had oaly an avaraga of 30 parcant howevar 
ranglat froai **0*' to '100** (XXX. 4). Thla low attandanca rata sight ba tha raaa<n 
that about half of tha taachara auggaatad not to invito othar taachara (III .3) 
to thia kind of woffcahcp. 

Tha taachara wara aoMwhat aora critical about tha praaantation of tha 
individual findinga in tha aftamoon. Wa axpactad thia» bacauaa tha individual 
uaa of atratagiaa and thair ralation to atudant^a angagaaant waa not alwaya 
favorabla and it ia aoMwhat sova difficult to accept unfavorabla individual 
raaulta. Thua» although fourtaan out of 17 taachara fait that tha Mtariala 
praaanta4 had good aaaaplaa of thair taachii^ bahaviort ona taachar fait tho 
•atarial waa uarapraaaatativa of har taaching atyla» oaa taachar found tha 
aatarial uaclaar» oaa too caaeaatratad» and thraa taachara wara claiming incoa-* 
plataaaaa (IV. 3). 

Tha authora did aot attaad tha individual aftamoon aaaaiona. Tha mq- 
bara of tha ataff who praaantad tha iadividual fiadinfa latar raportad that tha 
taachara* raactiaaa wara vary diffaraat dapaadiag Mra oa tha individual par- 
aonality thaa oa tha fiadiaga» and that thay naadad a aora in-dapth undaratand- 
ing of tha diaractarlatica of aach taachar bafora a raally affactiva iadividual 
*'faadback** aaaaiaa caa ba run. Oa tha whala» fourtaaa out of 17 taachara aaid 
that aaat or all af tha fiadiaga of tha projact wara coaaiatant with thair 
paraoaal kaowladga aad aapariaacaa. 

far tha futufa» tha ataff might camaidar a workahap for datailad informa- 
tion Inmadiataly aftar tha firat obaarvatiaa ^rlad. Tha mathod af infarming 
individually bafara cha obaarvatiaa parlad aaamad to aatiafy moat of tha 
taachara. Tha lataiaat far mora datailad iafarmatioa ahidi aoma taachara 
awpr aaaad waald hava ta ba aamaldarad la tha li^t of aqual iafarmatioa for all 
taachara part icipat lag ia tha projact ia tha futura. For tha praaaatation of 
tha iadividual raaulta avaa mara paraoaaliaad mathoda might ba davalopadt in 
ordar ta avoid diaaatiafactiam of thoaa taachara whaaa raaulta ara laaa 
favarabla. 



VI. ooMi q ui M Ci i or ruBum rot m tiaobis* muy wu«x 

Tha raaulta af tha fmaatiaaaalra aaam to imdicata that tha fiadiaga 
praaamtad at tha ma ah g h >p will hava dafiaita coaaaquamcaa far maat of tha 
taachara participatiag la tha watkahop. tiataaa of tha 17 aaid that thay had 
l aa r aad aamathlag aaw dbamt thair taaching (IV. 4). Ttoalva of tha 17 taachara 
thiafc chat thay a haal d chaata aama af tha waya thay taach (IV,5)« aad aixtaan 
af Cha 17 taachara fait Chat raamlta aad diacuaaiaaa lika thaaa of cha warkaliop 
caaid raally half taadhara rhaaga thair taaahlag bahaviara (IV. d) but thay 
palacad aaC Chac tamadlata ^'faadback** afCar aach a b a ar v a cloa ia prafarabla in 
ovdar to gala iaaight lata thair daaaraam bahaviara whaa it ia atill fraah 
Q in thair mamory. 
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Th« taachars* cosaents on th« project In gtn«r«l further indicate 
that thay aaw tha flndlnsa aa having daflnlta utility for tha clasaroom 
taaehar. Sixtaan of tha 17 taachara raapondlng thought that tha rasulta of 
tha projact will ba uaaful to claaaroos taachara in ganaral (V.2), and all 
of tha taachara indicatad thay baliavad aducatlonal raaaarch can produca 
knovladga halpful to taachara (V.4)« 

VII. TEACHERS* CCMIENTS ON IMPEOVEHENT ON THIS KIND OF RESEARCH IN THE FUTURr 

Naarly all of tha taachara aaaaad to hava aow conatructlva criticism 
about aapacta of tha projact » aapacially in ralation to thoaa araaa of tha 
projact daalint vith taachar atratagiaa. About a third of tha taachara thoughc 
that all atratagiaa choaan ara highly important in taaching* Naarly a third 
vaa uncartain about thia and anothar third fait that aoM important atrataglon 
ara miaaing (III. 5). Aaong atratagiaa vhich tha taachara conaidarad to be 
iaqiortant and which wara not includad in tha projact vara tha following: group- 
ing of atudanta in tha claaaroosg typaa of rainf orcaaant « intarralatlona of 
diffarant atratagiaa « poaitiva and nagativa aapacta (III.6). 

Tha taachara wara laaa critical concaming tha atudanta* angagaaant 
inatnMnt (III .7). Kara va aakad for typical waya taachara are awara of 
atudanta* intaraat and angagawant in tha learning taak. Moat often the teacher*; 
aaawered that thay aaaaaa atudanta* eagagaMnt by the typea of queationa they 
raiae (III. 8). 

A apecial problaa in the claaaroov obaarvation waa the videotaped 
aaaaiona. Diaruption in naarly all claaaea occurred becauae of tha bulkiness 
and extenaivanaaa of the aquipMnt. If there ia no aolution to the problem of 
bulky equipMnt thettv the teacher propoaad, a aore frequent practice ia necea* 
aery before tha obaarvation would atartg in order to obaerve "uaual" claaaroom 
bohavlor. 

Tha aembera of the ataf f atated thay learned aoMthing aora about the 
atratagiaa t aapecially tha neeaaaity to diaantangle the poaitive and nagativa 
aapact of atratagiaa. Ha wara told that the ataff ia looking for a aolution 
to tha videotape prAlaa. 

VIII. UORXIMC RILATIQM8RIP IITWEBR THE TEACHERS AND THE STAFF 

The teachara vare aakad aavaral quae t lone which helped ua to aaaeee their 
experiencea and oplaiooa Aout tha working ralatlonahip with the K etaf f . One 
■ain indicator that ahowa tha good ralatlonahip ia eke teachers* wiarkahop 
attaadanca. Out of the total of twanty*fomr mM^m* alio pa* ^aipated in the 
project t twanty-ooa taachara and two primclpola (^^^ 9) aaaaaftad tha workahop. 

Looking back at tha period of racrwltvat of the teaehera, froa the 
eavmtaaa teachare who anawarad tha quaetiooneira. twelve felt invited and five 
felt urgad to participate (I.l). Thoae teachere vho felt urged pointed out 
that thia waa not on tha part of tha raaaarch ataff, but on tha achool aide. 
Oua teacher felt ''obligated to return a favor tram a fallow teacher** whoai ehe 
had eekad to participate in another program. Tha poeitive co—anta ranged fron 



vhy shouldn't I bm obtftrved on to bei 
and feeling Chrllle<i at Che opporttJnit^ 
to pertldpece. 

We eeked Che teechere Co eecliM» - 
jecc If ve had lovlced ell ceechere in fi^M 
eeclmetee rented frai 10 co 100 peree^ #1 
above 60 percenc. Thie figure does tm 
eccounc chec the Ceechere goc eoM mm 
main person for Che reeeerch ecef f was 
convinced chec Che projecc vaa of laper 
eoM of Che ceechere ves obvlouely due 
Fourcean of che 17 ceechere diecussed ti.v 
principal, eeven of chese only vich him. ^ 
eny edvice. None of che Ceechere vho 
projecc. 



to see profite on both sides 
ticipsce. No ceecher felt pm&i^d 



e of pert icipet ion in the pro** 
oole (1.2). The Ceechere* 
' icipecion wlch en everege of 
be coo high if we Cake inCo 
heir participecion. Surely, che 

y che principel who had Co be 
•o ceachlng. The percicipecion of 
^ **urging'* by che principal, 
^on of percicipecion vich cheir 

two ceachers did noc lock for 
^ refueed Co percicipece in che 



The queecion if che ceechere woidbc 
daeeroou unannounced geve us infoxMrte^ 
ceechere and che obeenrere. Eleven o«t ^ 
an unexpecced high nuaber end indie 
ceechere end che obeenrere. Thie f. 
where we obeerved e very friendly re^ 
Ic ie incereecing chec exeepc om ell 
cbeervere were feeling urged Co per 
free co coaeenc end eek queecione. 
Co euffer parcly from ehyneee on che 
due Co aainly two reeeone: 




1. 



2. 



Differencly fros che wnrnt^. 
They were pure diecueelon mam^ 



^ obeervers cosing inCo cheir 
r Che relecionehip between Che 
/ ceechere would noc sind. This ir 

m^i relacionehipe becween che 
« ceofirMd during che workehop, 
between teechere end obeervers. 
i4io did siiod unannounced 
' she project. The teechere felt 
hs «tfgemoon groiM> eessions seeised 
r «le teechere. This is probably 



*MS no Mteriel wee preeented< 



The teechere seeaed to be seiaptsat to perticipege beceuee they 
perceived the diecueelon leeiK to be euch en "^Mpert** on the 
topic under diecueelon. Thie mm a^sln different froa the ■oming 
seeeions» irtiere except for the intrwiuction ell presentetions were 
given by eteff aeabere. 



For the future the eteff might consider to have e non-profeeeor as a 
group leeder. We think thet som uteriele like epecif Ic inetruMnte or find^ 
Inge would reeult in e freer discussion. 



At the end of the workehop dey very aeny teachere expreeeed thet the 
day wee unexpectedly intereeting end pleeeent. Sixteen of the eeventeen teechers 
vbo Mfa etill preeent indiceted their ia^ mt to perticipete in thie kind of 
pMjact In the future. 
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'"xplaiKtion of Divisi 



°L.' rm m * I and II 



T..ch.,. »iX b. i..o I . ^ V ,up II * 

..Mlon. Or«, I .111 «c.lv. 1-**^ .t Cubb«l^ B.U f«. 

l.«-2:«P.-,. D.rl,« thl. ^ « 

«.c«. tl,. ,«#«t .l,h Dt. ■)... «ta of U» «f, ^ .„ 

»iv« fMdback to thaa about th« 



Group II «tll r«c«ly l«»dlvl*i.l f..ite r^.« 3:00 - -.rOt ^ «. .t 
CubbTU, ItaU. During thl. tl^ C«» i ^ t„ 
dlscusslona with Dr. and th« ataff. 

You hava b««n aaalfnad to 



Tha ataff aaabar who will siva you 



Stanford Center for Research and Development in Teaching 



Project 3C! Student Engageaent: Classroom Settings 
Teaching Students froa Lotf- income Areas 



Workshop May 6. 1972 



Teachers' Experiences with and Opinions on the Project 

As «e pointed out vhen the research staff first contacted you. one major 
•oal of this project Is to make research relevant to the teacher's dally 

Today's workshop has four central objectives: 

He want to report to you the preliminary findings. 

He would like to know If your experiences with this project will 

have an Impact on your dally 



He would like to know how you evaluate your participation In the 
project and get ri— wis on its tmproveaent. 



We would like to have your coMents on the working reUtionahip 
between the stsM and you so Kkmt we may evaluate our own efforts es 
nell as make fucmre research mmf useful to teachers. 



PI esse help us by respnmding to ths following questions so that we may 
im^mrm our work sad imerssss ths ditmct rslsvsncs of educatlomsl rsssarch 
t* the sduestioBsl 



I. 

I.X 



1.2 



1.3 



1.4 



1.5 



THE m-OKEiMcaon 

What tmtm your 
in the project? 

I trntr 

I £«lt 

I £«U 1 

I £«U (P 

la your oplalon. If mmrf tMchar In 
to partlclp«c«» «htt percentage of 

pvrcut 

B«for« you ogrMi to pTtlrlpf a did you 



when you were m 

to p«rtlciiMte 
to p»rtlclp#ri 
to participate 

fy): 



to partielpate 



tfala ftatter atxh 



yaar 

ywr 

la tka dlflcrtct actalataeratloa 
atudanta 

aahar (Plaaaa ■! milfi); 



Lookli« back ok 
i» do you 

2S£ £S. 



It 



:t you 



tha 



It agraad 




Laoklag at 
tt» bafora 




r, did «M 
partldpaMtf 



about 
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II.3 In titoe folloMKlng cstservstion periods - m Tuning the 

vlteacaped sMelons - 



y— oc 

I felt that ny teaching ^iiiia>L .ir vas u usual. 

I felr that ny class b^haMA m usual. 

II -4 Did wu feel dlsnpted In yew teadKfeat ^ dis videotaping? 

ye«» very much 

yes^ a Uttle 

nc 

11.4*1 IS ymm in tks prerloM ^|MStion (IX.4): 

you potet o«t die main reasoss for yoer teachiot being 
I? 



11.5 



Bid ym f ac^ that 
vldeotapiflif 



hj tibe 



» very aeaft 
« a little 



II. 6 



yott hsvie 



ISiOM? 
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III. 
III.l 



III. 1.1 



5?*!^ ORIHITATION AND PRESENTATKM OF GENERAL FIMDCS 
IN THE WOKXSIiOP (Moralflg Sewlon) 'iJWWS 

Did the Mrnlng ses.lon today provide you with lnfow.tlac 
that gave you « rounded picture of the prograa and the 
•pedflc goals of this project? ««» sne 

DO 

partly 

yes 

If no or partly In previous question (Ill.l): 
were the presentations 

Incoaplete 

too technical 

too concent rateo 

unclear? 

111. 2 Do you think the InfotMtlss preMntarf la tkm — — „| , . 
of Interest to other taacbars «ho haw mc ■■■ i i"-^-* * -• 
project? ' m the 

no 

probahly noc 

I «■ not certaia 

probably yes 

definitely yM 

111. 3 Would you suggest that va Iwrica «u rssrlnn ftm aehooi 
tor a general prssantatloa o# ckfts kimtt ■^noox 

no 

III.4 
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HI. 5 Do yoa thiak that tka *■ 

gatios In Hm preface ars tha . 
•tudaats la dasKooa laanlngt 

I think soM iiVDctjnt 

Many straCag las aaaa «• m en 

8oaa scraceglea 

I think that aU s 

laportant la tmAig% 

I uaeartaia about tkia 




Can you tfaltik of liBportant strategies vhlc4i we have omitted? 
1. 

3- 



Do you thlflfc thst the student engagement Instrument measures 
the most Im^rtmmt bmhanrlors characteristic of student engage- 
ment In a Imamlag task? 

probably not 

, I am not certain 

probably yes 

definitely yes 



Could yom mame msme typical ways teachers are aware of stu- 
dents* imamrest and engagement In the learning task? 

1. 



2. 
3. 
4* 



PRE SBITATIOM OF VIDEOTAPED SESSIONS AMD INDIVIDUAL FINDINGS IN 
THE WHMF (Mtamoon Session) 



Did yom ba^ a dkmnce to ask all of the questions you wanted? 

Here the mmmmmm to your questions complete enough? 
omly some 



Was the mmterial presented to you In the Individual afternoon 
eeeeion today 



_^ incomplete 

too comeentrate^f 

— ^ mnclearT 

0ot repmeeentetive of your teechtng style 

9Md emamplaCs) of your taaeblog behavior? 
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IV^4 Did you learn something new about your own teaching In the 

afternoon session? 

no 

I «a not sure about this 

yes, a little 

yes, very nuch 

IV . 5 As a result of the vorkshop, do you think that you should change 

some of the ways In which you teach your classes? 

no 

probably not 

I am uncertain 

probably yes 

definitely yes 

IV. 6 In your opinion* could classroom observation of the kind presented 

and Individual discussions like those In today's afternoon i^esslon 
help teachers change their teaching style? 

no 

probably not 

I am uncertain 

probably yes 

^^^^ definitely yes 

V. PROJECT IN GENERAL 

V. l Do you think that more communication among participating teachers 

would have resulted in more commitment to the project? 

no 

probably not 

I am uncertain 

probably yes 

yesp definitely 

V«2 Do you think that this project can produce knowledge which will 

be useful to teachers in the classroom? 

no 

probably not 

I am uncertain 

probably yes 

def initsly yes 
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^•3 Are the findings of the project consistent with your personal 

knowledge and experiences? 

no 

some of then 

moat of theo 

yes 

I am uncertain 

^•^ I>o you think that educational research can produce knowledge 

which is useful to teaching and learning in the classroom? 

no 

I am uncertain 

yes 

V.S Would you like to participate further In this kind of project 

In a more intensive working relationship with the staff in 
the future? 

no 

yes 

If yes» please write your name and address on the attached 
paper. Use separate envelope because of anonymity. 



Thank you for your support of our work* 
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OvficilitcM for ciM VcillMtlM of VldMCar* 
1« r««Aack M TMdMT* 
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TMChar P««db«ck Workshop 



0Ml4«liaM for tlM UtlllsACloa of Vidootapo In f—dhmck to 

TMChors 



MtCf Oiott 



TMrtilH feniMf fffOT Ln i BC — Atom 



ttMf «r4 CoBMr f Mr T t— g ili «ii Dw iltpa wr la TMchiag 
SuafaH OlBivwaity 
May I, if7t 



'i'esciier Teedback is'orkshop 

fiuidelin«« for th« Utlliiation of Videotape in Feedback to Teachers 

I. Preparation for ProvidinR Videotape Feedback 
A. Videctat>e Segaenta 

1. There will be approximately 13 minute* of teacher video- 
cane sepnents available for viewing. 

«. 3 min^. - Cosmetic Effects 

b. S ain. - let Videotape Segment 

c. 5 Bin. ' 2nd Videotape Seeraent 

Mote* The segment for Cosmetic Effect will 

Inaediately ^recede the first five-ainute 
tape. 

2. BecoM well acquainted with all of your teacher's video- 
tape segaaats. Be preoared to identify most of her 
strateKlee. Know whldi strategies are exhibited in 

the tape aei^aent: know where ones are not, (particular- 
ly if they are this teacher's most or least enftaginn 
strateg iaa) . 

B. Check tha date (day, tine) of the videotape, and aubject 
■atter bainft taught. 

C. BacoM throaahlv aequalatad with available data and analysis 
for your taachar. Talk to th« obsarv«rs who have seen thia 
taachar in claas. They aay hava som cMMats which can be 
helpful In appraachiag tha taachar. 
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II. Th« Vldeotap* Feedback Session 
A. Short Orientation to Session 

1. Inform the teacher what you have planned for the half 
hour videotape feedback session. Stress that this i» 
an opoortunlty to look at at her videotape, and that 
non-vldeotape-related questions can be discussed after- 
wards. (If you «• m a group which receives individual 
non-videotape feedback first, this oolnt way not apply.) 

2. Tell teacher how the videotape se«m«t« were selected 
(soM etnmon problens which were avoided: technical 

difficulties, taacher not on flU, students blocking 
caaara, etc.) 

3. Keep your orientation brief. 

4. Start viewing tha tape as soon as nosslble. 
B. Coraatic Effect SegMnt 

X. This segMttt is used for the teacher to acclimate 
herself to being on videotape. 

e. Aak teacher if ahe's aver been videotaped before. 
Try to reassure her if needed. 

b. Give taaclier an opporttmicy to verbalis* her 
feelings about viairlng h«raelf. 

c. Don't Lunnr on strategies durlnf thla segment 
unless tha teachar asks you to do so, i.e., 
direct moac of your coMMncs tovard yefponJlni 
to bar coManca Md faaliafs. Again, try to re- 



ERIC 



-3- 

assure her If nesMsary. (e.g., oeople tend to 
look fstter on tsMS, as veil as pale vlthout make- 
uo, etc.) 
C. ?lrst 5-!inute Segnent 

1. Briefly refresh teacher on definitions of stratepies 
upon ffhich you hai^ 4mcUmi to focus. Have her individual 
profile available for w to see. 

a. Defin* the straMgMs which she uses icoet often. 

b. Define those which are most engaging for her. 

c. Define those which are least engaging for her. 

2. Ru-statt tape and eouent on strategies, pointing them 
out as they're observed. 

a. Point out positive strategies first . 

b. Pinpoint tape segments where there is a mix of 
negative and positive strategies. 

c. Pick out one strategy that has the highest level 
of engagement for this teacher. (If needed, stup 
the tape amd show that part again. } 

d. Draw teacher's attention to the reactions of the 
etudents arouad her^ especially in reeoonee to 
her behavior. 

e* Be sure to CMclude tepe segment by point inr out 

poeitive strategies for her. 
f. Ask the teacher if ebe would like to review eny part 

of the eegvemt* 
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3. Stop tap« to discuss whst tMchsr has ssen. 

s. Rsvlsw hsr strstsglss and thslr Impact upon the 
studanta. 

b. Aak tha taacbar far any aanwita or ^aaatlooa. 

c. taquaat that aha try So pb*sb out Iv aKrataglaa 
durins naxt saga at of taana. 

4. Start tapa of ssaoitd aaiVBaait. 

a. Hava tha taachar tmim mm aaratantea with aa lictli 
aaatetaoea as poaalbla. 

b. At^tav hawa har nota faMMMHi of at«*BMs 
har. 

c. RaiBlHS£ tha taachar (flaai«. aad. '*«aaf**) 
aha Maaslf laa tha 

$. Conclttda tha aaaaioo « 

a. Aftar tha aa c op d v^taaM aaipHat. aak tha 
taachar If aha vould lika to ra-^lav aajr part of 
tha aaipmit. 

k. Giva har tha opportualty to co—tat or aak ^uaatloaa. 

c. Co^cluda or fgaiElii saaaiaa kjr aatlaft har 
atrataglaa you both hava aaaa* Md thair lapact on 
tha atiadanta, 

d. Xnfors har that aha can com back at a latar data 
to irlan har tapa wra Intanaivaly 
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• • If there I3 tin^^ ret her to express her feellncrs 
About the videotape feedback session. 

f. Ee rrcDsred to leave the vl'^eo roon nronntly so that 
the next oaonle can start. 

Ivote Feedback: to Uetty and/or Kubv rec&rdlnf the adenuacy of these 
f*uidelines will be velcomed. 
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